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Abstract

　　　　　　　　　　　　　　There　are　many　sound　pedagogicar　justf丘cations　fbr　using　the　case　study　approach　in　asz　EFL

　　　　　　　　　　　　　　prog㎜wllich　pr購s　g田duate　5tudents　fbr血躍・ttme　stUCIy　in　lnternational　Management

‘　　　　　　　　　　　　　　　and　hl　I皿ternational　Relatio皿s．”tis　P葺Per　reViews　t血e　literatUre　reBarding　the　use　of　case

　　　　　　　　　　　　　　studies　in．㎞g1岨ge　co田職血an　attempt　tQ　improvQ　the　case・based　discussion　cQ皿ponent　of

　　　　　　　　　　　　　　a皿oral　communications　course，　T血e　auther　presents　a　critique　of　Ihe　case－based　discussion

　　　　　　　　　　　　　　unit　which　had　been　specj血ca皿y　d¢v亘【oped　to　teacli　strategic．　dassroom　disc建ssion曲！5　and

　　　　　　　　　　　　　　concepts　in　i　ltercultural　education．　Base｛葦on　tlle　work　of　e嚇）erienced　practitioners　in　ESP

　　　　　　　　　　　　　　a皿din　MBA　prog㎜s，㎜mmendation8　fbr　in〕proveme匝t　are．　presented　Though　the

　　　　　　　　　　　　　　promises　of　case　stu（ly　are　great，加plemen血g　it　succe弱血【11y　proves　to　beΨery　difncu」t．

＊Key　Wor（iS：oase・stu｛妹肌，　ESP．　Qral　c。mmunicati。ns　　　　’

1．The　case　study　approach　in　ESP

1，1The　advantages　ofusingthe　case　s加dy　apProach

　　　　　　The　case　study　approach　has　been　used　suocessfUlly　in　Ianguage　classes　for　rnany

years（Rodgers，1993；Valdivieso．　1　9921　Wested最　eld，1989，　1987；Grosse，　1985；Charles，

1984；Piotrowski，1982）．　The　proponents　of　the　ca5e　study　method　cite　an　impressive　Iist　of

positive　outGomes　in　a　number　of　skill　and　knowledge　ar∈as．　First，　it　helps　to　i血prove

reading　sldlls　since　being　able　to　participate　e£fective玉y　in　a　case　demands　carefUI　and

thorough　preparation．　This　generally　involves‘olitical　reading’noting　not　only　what　is

written，　but　also　what　is　not　specifically　treated，1．e．，　factors　or　issues　which　may　arise　in　the

iater　case　discussion．　A　conscientiou’s　student　will　probably　read　the　material　not　just　once，

but　may　re－read　them　numerous　times．‘‘Since　the　instructor　will　insist　upon　an　accurate

restatement　of　case　facts　ftom　the　students，　reading　a　case　over，　even　ten　times，　is　not　an

unwi　se　use　oftime．”（P三〇trowski，1982，　p．235）

　　　　　　Second，　one　of　the　maj〈）r　advantages　to慨ed　by　proponents　is　the　fact母1at　the　case三s

generally　a　real　life　situation，　and　students　become　involved　in　practical　decision　making．



‘‘D．jt　sharpens　the　student’s　ability　to　differentiate　faots　f㌃om　opinions，　relevant　data　f士om

irrelevant，　and　trivial　information　fセom　that．　which　is　vital　to　decision　making．”（Piotrowski，

1982，P．23　D　Analytical　skms，　then，　are　cnユcial，　and　students　must　become　adept　at

1dentifying　and　defining　probleエns，　analyzing　issues，　coming　up　with　solutions，　evaluating

posslble　outcomes，　and　weighing　the　advantages　and　disadvantages　ofvarious　solutions

（Einsiedel，1995，　p．50）．

　　　　　　Third，　effective　participation　in　case　studies　places　a　premium　on　good　Iistening

skills．　During　the　small　group　and　whole　group　discussions　it　is　essential　fer　the　student　to　be

able　to　folIow　the　arguments　presented　and　to　be　able　to　respond　to　questions　posed．

　　　　　　Fourth，　the　exposure　to　a　rich　array　of　different　types　of　language　should　certainly

have　a　positive　impact　ol　language　acquisition．‘‘，，．a11　aspects　of　langu　age　learning　can　be

exploited－Iexicon，　syntax，　morphology，　phonetics－not　in　a　descriptive　way，　but　rather

actively　by　means　oforal　exercises，　reading　activities，　listening　comprehension　practice，　and

more　creative　activities　such　as，　conversations，　group　discussions，　wr量t韮ng，　and　role　play董ng．’，

（Valdivieso，1992，　p．26）Since，　case　stUdies　are　ofien　ernbedded　in　authentic　contexts，

students　are　exposed　to　a　wide　variety　of　formal　and　informal　language，丘equently　used，

idiomatic　expressions，　and　technical　terms　specific　to　the　case．

　　　　　　Fi丘h，　the　case　discussion　can　also　sharpen　the　students’sociopragmatic　skills．

Disceurse　studies　ofthe　case　discussion（e．g．　Billmyer　and　Micheau，1987）reveal　that

suocessfUI　participation　entails　active　participation　and‘Mndersta皿d韮ng　the　intricate　rules　fbr

turn　taking　and　getting　and　holding　the　fioor．，．”（p．8）．　Stewa舩nd　Winn（1996，　p，49）　　　　’

believe　two　important　skills　which　can　be　developed　are：‘the　ability　to　effectively　advocate

and　defend　a　chosen　po＄ition　and　the　abi1量ty　to‘professionally　disagree’一一to　question，　crまtique

and　challenge　a　celIeague’s　position　in　q　respectfUI　but　compelling　manner，”Expressing

disagreement　in　a　reasoned　and　professional　way　certainly　demands　a　high　Ievel　ofpragmatic

competence．

　　　　　　Fina1ly，　using　the　case　study　apProach　can　provide　practice　in　several　skills　which　are

not　specifically　taught　in　the　classroom　but　are　vital丘）r　success　in　the　academic　arena　or　the

workplace・The　most　important　ofthese　real－life　skills　is　the　“ability　to　deal　with　complexity

and　uncertainty　because　it　requires　students　to　think，　a皿alyze，　and　decide　in　environments

with　multiple　players，　interests，　and　perspectives　and　wh¢re　the　one　best　solution　rareiy　exists

（Stewart＆Winn，ユ996，　p．48）．　Stロdents　must　also　learn　to　cope　With　ambiguity（Wester飼d，
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198フ，p．7，　Candlin　et’　al，玉982）and　must　be　able　to　suspend　judgment　in　order　to’weigh　all

the｛乞αs　a翻d’issues　objectively．　Additienally，　case　studies　provide　practice　in　the　use　of

i撹u三tion．‘‘Students　must　make　assumptions　to　fi韮1　in　the　9aps　and　draw　oti　intuitive　abilities

to‘read　between　the恥es．”：（Stewart＆Wl舳，玉996，　p．48）Participation　in　cases，　Grosse

（1985）argues，　helps　students　develo勲an‘‘administrat三ve　po三nt　ofv三ew．．．the　ability’to　size

up　a　situation，　conslder　a　varlety　ofpossible　ways　to　approach　a　problem，　and　declde　on

巨PPro茎｝riate　action・” @T｝1圭s　also　helps　in‘khe　general　develoPInent　of　fl　exibiiity　and　creativ三ty

in　language　use．加（P．尋）

2・丁妻】ecas£s加dy　in　I磁EFL　sett韮蹄9

2．I　The　case　study　method　at　lntemationai　Univers三ty　ofJapan

　　　　　　　With　such　impressive　credlts詮was　natural　then　to　include　the　case　study　as　a

component　in　the　preparatory　9－week　summer　Intensive　English　Program（正EP）fbr　graduate

studen｛s　ofthe　lnternational　Universlty　of　Japan．［For　background三nfbrmat1on　on　the

universlty　and　the　IEP．　see　Smith，1995　and　Ahmed，1990．］The　use　of　the　case　study

meth。d　had　beefi　used　at　the　universlty　since　1988（Smith，　1995｝i　h。wever，　fbr　various

reas。ns，　including　student　and　teaeher　criticism’　in　rega・dミt・lts　e岱cacy　as　well　a3，　ln　m・re

recent　years，　the鉛c重that　fewer　cases　were　being　used　by　the　conte．nt　professors　in　the　m　BA

program，　the　ease　study　played　oPly　a　mlnl艶al　role　ln　the　summer工EP　1996．

　　　　　　The　IEP　has　two　major　Efigiish　language　’componeRts：Text　Skills　’eouτse（TS），　which

fbcuses。n　thεdevel・pment。freading　and　writing　skills．　and　the　Oral　C。mmunicatl。ns

Ski11s／Academic　Lis1enlng　Skills　course〈OCS／！㍉LS）．　which　foeuses　on　speaking　and

li・tρning・kms・ln　a・’・u・mpt・t。　imp・・ve　th・O・al・C。mlnunicati。…。mp・nent・・d　ln　vi・w。f

the　fact　that　the　use’　of　case　studies　was　rather　mlnimal｝a　decision　was’　made　to　introduce　the

case　study，　but　in　a　qualitatively　different　way　than　what　had　previously　been　done　in　the

Text　Ski11島pre－MBA　course．

　　　　　　The　g。ai・・nd。bjectiv・・i凱h・OCS・・u・・e　we・e　d・a・1y　di｛琵蝋恥舳辱TS　pfe－

MBA　coufse．　Rather　than　exposing　students　to　buslness　cases三n　an　atteinpt　to　prepare　them

f・r　wh・t　th・y　mlght・n・。u翻te・蜘・協A・。畑・．　th・g。瓠磁・OCS　c。ur5e　w・竈癒。醜

m。・edi・ectly・n　the鞠・。v・殖・瓢。fg・n…lc・mmun圭cat圭。n・skil韮s．丁蝕e　exi串魎OCS　6鱗e

・・nsisted。f・even　m・in。卿㈹t…t・at・gl・cl獅。。曲卿輩9¢pra。tice，蜘ゆral’
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presentations，　cross　cultural　awareness，　fluency　practice，　the　communication　aotivity（a

simulation　or　game　activity　where　several　ofthe　ski！ls　previously　taught　were　meant　to　be

applied），　and　a　group　video　prol　ect（an　activity　emphasizing　group　work　and　the　application

oforal　skills　Iear皿ed　in　the　course）．　Taking　lnto　account　student　sel　f－refi　ections　and　student

pe㎡formance　in　both　the　IEP　and　in　the　regular　terms　after　the　summers　of　1995　and　1996，　it

appeared　that　stUdents　were　not　panicularly　successf廿1　in　applying　the　debate　skills　they　had

been　taught．　It　was　decided　then　to　include　a‘case－based　disoussion’in　the　IEP　1997．　It　was

named　the‘case－based　discussion’as　opposed　to　the　case　study　to　try　to　distinguish　it　from

the　type　of　business－oriented　case　study　used　previously　at　IUJ　and　so　that　students　and

faculty　would　not　expect　the　commonly　used　case　stUdies　f（）und　at　other　institutions．

2．2The　introduction　ofthe　case－based　discussion

　　　　　　In　the　debate　component　students　were　co皿stantly　enc．ouraged　to　agree　and　disagree　at

varying重evels　of　intensity，　to　interrupt，　to　grab　the　floor，　to　keep　the　floor，　and　to　use置Uers

to　hold　their　tum．　Since　the　students　were丘om　Japan㌧　lndonesia　and　Thai；and，　all　ofthem

found　it　unfamiliar　a皿d　diff三cult　to　ca∬y　out　these　actions，　fbr　it　seemed　to　oonflict　with　the

preferred　communication　style　oftheir・cultUres．　Even　after　having　practiced　these　actions　in

the　summer】EP　With　varying　degrees　ofsuccess，　when　called　upon　to　pe㎡form　similarly　in

the　regular　courses，　stUdehts　often　failed　to　do．　The　gambits　used　to　interrupt　and　disagree

when　actually　used　by　students　f士om　the】EP　were　often　accompanied　by　knowing　laughter

amongst　those　who　had　gone　through　the　summer　program、　Their　acknowledgment　of　the

expectation　ofthe　use　ofthe　gambits　but　their　nonrperfbrmance　indicate　that　and　these

behaviors　had　not　been　completely　and　successfUlly　internalized．

　　　　　　In工lght　ofthis，　more　time　spent　on　practicing　such　behaviors　in　a　less　stressfUl

discussion　eomponent　seerried　necessary．　Since　the　debate　component　included　two　separate

debates，　lt　was　decided　to　replace　the　second　debate　With　the　case－based　discussion

component，　This　component　would　include　guided　and　lsheltered’discussions　in　classroom

groups　leading　up　to　a　more　demanding　whole　group　case－based　discussion．

　　　　　　For　effective　case　studies　the　selection　ofthe．case　and　the　materials　is　very　important

（West6rfield，1987，1985）．　When　deciding　which　case　would　be　best，　the　final　decision　will

depend　very　much　on　the　goa蓋s　and　obj㏄tives　ofthe　course（Einsiedel，工995），　and　f吾ctors・
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such　as　the　complexity，　lengtlt　subject　matter．　and　the　availab董1ity　ofteacher　notes　and

supplementary　materials　should　be．carefUlly　considered（WesterfTieldi　1987）．　For　language

courses，　adapting　an　authentic　case　by　shortening　or　rewriting　may　be　recommended，

although　Westeriield　wisely　points　out’that　for　advanc．ed　students　this　may　be　misleading，

1ess　appealing　to　them，（p．5），　and　it　may　rob　them　ofthe　real－life　experience　of　having　to　sift

through　mountains　ofinf〈）rmation　to　decide　for　themselves　what　is　relevant．

2．3The　Components　ofthe　case7based　discussion

　　　　　　FOr　the　OCS　coエripon’entJ　after　Sieat’ching　through　cases　both　made　for　ESL　and　those

for　regular　MBA　classes，　three　cases　Were　finally　selected．　In　thls　selection　the　program　and

course　goals　were　carefh11y　taken　into　account．　One　ofthe　oveniding　goals　ofthc　entire　IEP

program　was　to　expose　students　to　materials　and　experiences　designed　to　sharpen　their

lntercultural　sensitivity　since　during　the　regular　academic　year　they　would　be　attending

classes　with　students　fセom　appreximately　35　different　countries．　At　the　general　course　Ievel

an　attempt　was　being　made　t。　integrate　the　Text　Skills　and　the　Oral　C。㎜uロicati。ns　Skills

components，　and　thus　int釘cu】tura】education　was　an　important　link　in　this　integration　plan．，

Early　in　the　summer　program　the　TS　course　dlstributed　reading　materials　fbcused　on

nonverbai　communication，　and　some　time　was　spent　in　class　on　related　exercises．　At　a

midway　point　in　the　program　the　unit　on　case－based　discussion　was　introduced　in　the　OCS

course　making　sure　the　students　understood　the　differences　between　debate，　discussion　and

case－based　discussion．　This　was　followed　by　the　series　ofthtee　eases，

　　　　　　The　5rst　case　was　selected　fbm　an　ESL　textbook　Business　Across　Cultures（English

＆Lynn，1995）and　was　selected　because　of　its　relative　simplicity　ofboth　the　reading　ski11．

demanded　and　cross　cultural　concepts　introduced．　A　warm－up　exeroise，　gμlded　exercises，

exp】anation　ofvocabulary　and　terms，　samples　ofletters　written　by　the　two　main　characters

and　role　play　situations　were　a1｝part　ofthe　unit．　Briefly．　the　chapter　dealt　with　stereotypes

and　cultural　generalizatjons，　and　involved　a　clash　in　interaction　sty王es　between　a　Japanese

and　a　SI｝anish　speaker．

　　　　　　The　second　case　was　also　taken　ftom　an　ESP　text，旦㎎塾旦h」迦

Communications（Sphng－Wallace，1993）．　This　case・was　a　bit　more　complex　tind．　involved　the

differing　expectations　of　a　good　manager．　Here　a　Japanese　manager　ofa　car　manufactロrer．
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operating　in　the　U．S．　was　getting　fヒedback　f卜om　a　diverse　group　of　American　employees，

This　unit　contained　a　preview　section，　vocabulary　section，　a　l　i／2－page　case　history．　a

oomprehension　check，　a　group　problem　solvlng　worksheet，　whioh　included　identifying　the

problem，　understanding　the　case，　reasons　fbr　the　problem．　reachlng　a　solutlon，　proposed

solut三〇ns，　class　discuss三〇n，　role　play，　feedback　and　advice　on　communication　strategies．

　　　　　　The　Hnal　case　was　not丘om　an　ESL／EFL，　text－・・lnternational　Business．Case　Studies

－（Moran，　Braaten＆Walsh，　eds．，1994）．　The　case　selected

was　clearly　more　complex　than　the　previous　cases，　was　l　7　pages　long　and　had　no　preview　or

guided　exerclses，　The　case　involved　a　bank　with　sev¢ral　branches　in　Californla　where　the

diverse　workforce　had　differing　reactions　to　the　upper　management　and　to　their　fellow

colleagu　es．　The　bank　employees　spoke　64　different　languages　and　dialects，　and　the　vice－

president　and　manager　ofpersonnel　was　facing　problems　dealing　with’such　a　diverse　group．

　　　　　　Students　generally　had　had　little　or　no　experience　with　cross　cultura！　differences，

much　less　with　the　magnltude　of　diversity　represented三n　this　case．　In　order　to　provide　them

with　some　background．　a　lecture　on　the　benefits　ofdiversity　training　and　illustrati．ons　of

cultural　stereotyping　and　human　perception　was　given　to　the　whole　group．　The　introduction

of　case－based　discussion　and　the　preparations　f（）r　the　whole　group　case－based　discussion

were　carried　out　in　separate　class　sections（there　were　fc〕ur　sections　of　14一玉5students　each）．

The　four　instructors　had　different亘evels　of　exp，erience　with　case　studies，　ranging　from　none

at　all　to　substantial　eXperience　in　as　a　student　in　business　administration　courses．

　　　　　　The　last　Iesson　on　the　case－based　discUssion　was　a　whole　group　case　discussion，　and

students　were　infbrmed　that　they　would　be　assessed　according　to　how　many　times　they　spoke

out　in　the颪arge　group　discussion　and　this　would　be　taken　into　account　in　their　f三naI

participation　scores．　lt　was　made　clear　to　the　students　that　their　first　priority　was　participation

and　there　would　be　no　cIitical　assessment　ofthe　content　Qftheir　comments．　The　intention

was　to　place　pressure　bn　students　to　participate　actively　and　to　present　the　facts　accurately，

and　not　place　pressure　for　the　quality　oftheir　statements．　Ailterwards　the　students　’were

requested　to　write　an　individual　case　summary　including　their’recommendations　and　action

Plan．
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25

　　　　　　　　　　　　　　　　　　　3．Acri重ique　ofthe　case－baseIi　discuss員on

3，1Alist　of　critlcal　areas　to　address　　　　，

　　　　　　　In　gener弓1　replacing　the　second　dβbate　with　th．g　case－based　discussion　proved　to　be

very　successfU1．　Important　cross　cultural　concepts　were　successfUlly　introduced，　a　good　cross・

section　ofthe　s加dents　were　able　to　participate　actively　during　the　whole　group　discussion，

and　some　students　produoed　competent　writing　summaries　ofthe　case．　In　the　coordinator’s

overali　evaluation　the　general　obj　ectives　．set　for　the　unit　had　been　met：To．raise　student

　　　　　　　　L
awareness　of　intercultural　differences，　to　expose　students　to　a　medified　case　discussion，　and

to　provide　students　wi中more　practice　with　academic　dis，cussion　skills．正lowever，　this．is　not

to　say　that　there　were　no　problems　in　in｛plementing　the　change．　There　were　severaI

diffTiculties　which　need　to　be　addressed　and　improved｝and　therefore　．the　．rest　ofthis　paper　will

f（〕cus　on　the　areas　in　need　of　improvement．

　　　　　　　The　first　and　most　severe　problem　was　time．　Given　the　f哀ct　that　students　were

dealing　with　a　completely　new　format　a皿d　with　fairly　new　concepts．related　to　intercUltural

education，　the　lessons　did　not　alloW　students　sufficient　time　to　process　the　information　and

practice　the　behavior　patterns　required，　Dur三ng　the　WhoIe　group　case－based　discussion，

student　responses　remained　at　the　descriptive　level　and　did　not　move　quickly　enough‡o　the

more　substantive　discussion　ofvarious　solutioris．　In　the　class　section9　not　enough　emphasis

and　time　were　devoted　to　role　plays，　small　group　discussion　of　issues，　brainstomling　of

possible　solutions，　and　how　to　write　an　effective　action　plan．　Although三t　seemed　that　the

9・a4・al　inc・ea・e　i・diff1・・1ty　and・・mpl・xity。fthe　t酢ee　cases　was　g・・d，・tt・mpting　t・fit

them　all　into　the　allotted　time　frame，　in　the　final　analysis，　negated　this　positive　factor．

　　　　　　Another　problem　was　the　lack　of　uniform量ty　in　the　presentation　of　the　three　cases

among　the　fbur　sectiolls．　This　can　be　attributed　to　the　lack　ofproper　orientation　and　training

of　the　instructors　by　the　coordin．ator，　which　was　again　the　constraint　oftime　and　the

misconception　on　the　part　Qfthe　coordinator　that　the　instructors　were　already　well　equipped

si・ce　th・y　h・d・11　th・m・t・「i・1・・nd　h・d　h・d・gene・al　int・・ducti・n・（F。・th・王P，　in・tm・t・・s

fiom　other　universities　are　hired　every　year　to　teach　during　the　s’ummer　term　and，　there　fo　r，e，

do　not　have　the　benefit　of　Iong－terrn　experience　with　the　students　and　the　course　syllabus　and

materials．）1皿the　student　course　evaluations，　there　was　a　tendency　fbr　those　who　were　in　the

sectlons　led　by　instructors　who　had　had　more　experience　with　case　studies　to　rate　the



component　more　highly．　A　few　of　the　students　in　the　sections　with　the　less　experienced

instnユctors　expressed　opinions　about　the　case－based　discussion　revealing　that　they　had　clearly

misunderstood　the　goals　and　．pbj　ectiv．es　ofthe　case－based　discUssion．　This　was　certainly

unfbrtunate．

　　　　　　A　third　area　of　difficu．lty　was　that　some　key　concep，ts　in　case　studies　were　not

properly　transmitted　to　the　students．　For　exarnple，　it　seemed　that　a　few　students　still　held　to

the　beliefthat　there　was‘‘dne　right　solution”and　that　the　discussion　was　simply　an　exercise

in　talking　about　the　issues．　R．odgers（1993）believes　that‘‘Part　ofthe　teacher’s　role　invoIves

creating　the　proper　class　atmosphere，”and　that‘the　teacher　must　cede　center　stage　in　order　to

give　the　students　the　opportunity　to　get　actively　involved　in　the　cases”（p．9）．　My　general

evaluation　is　that　because　ofthe　Iack　oftime　and　Iack　of　skill　on　the　part　ofthe　coordlnator，

the　students　never　had　the　opportunity　to　enjoy　the　center　stage　which　they　needed　in　order　to

become　deeply　engaged　in　the　discussion．　The　cases　did　not　capture　student　interest　needed

to　emotionally　involve　them．　In　retrospect　the　cases　apPeared　to　beloロg　only　to　the　pages　of

the　books　rather　than　representing　burning　issues　in　an　actual　person’s　life．　The　pエesentation

ofthe　cases　and　the　atmosphere　ofthe　class　undoubtedly　needed　some　spark　to　bring　it　to

life．

　　　　　　It　is　also　probable　that　students　and　i且structors　were　not　clear　about　the　iearning

o切ectives　ofthe　case－based　discussion．　This　lack　of　clarity　stemmed　from　the　way　the　case－

based　discussion　was　developed，　OnlY　after　implementing　this　component　did　the　’coordinator

have　a　chance　to　spend　time　reading　at　greater　depth　about　the　various　educationa］

implications　of　using　a　modified　version　ofthe　case　study　apProach．　Having　Pointed　out　the

major　weaknesses　ofthe　case－based　discussion，　we　vvill　turn　to　the　literature　to　search　for

concrete　suggestlons丘om　experts　alld　practitioners　ofthe　case　method，

　　　　　　　　　　　　　　　　　　　　4．What　makes　a　successfu1　case　study？

4．l　The三nstmctor’s　role

　　　　The。・・e・tudy・pP・。ach・ha・many　p。sitiv・fe・tu・e・whi・h・fit・w，11　int。　th・。v・・a119。・1・

ofthe　IEP・The　main　feature　which　reoommends　it　is　the　’fact　that　it　is　quite　student－centered，

since　students　have　to　discover　fbr　themselves　what　the　issues　and　possible　solutions　are．　The

responsibility　ofthe　instructor，．　the4　is　quite　great．　The　teacher　must　be　deepiy　invoIved　ln
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directing　the　flow　ofdiscussibn，　yet　allow　the　students　to　have　the　main　control　ofthe

content　ofthe　discussion，　It　iS　a’　challenge　which　dgmands　a　high　degree　ofskill．

　　　　　　　　　The　teacher　must　give　up　some　control　ofthe’　class，　unable　to　use　a

　　　　　planned　lecture　or　an　instructor　centered　question－allswer　session．　lnstead，　the

　　　　　case　study　apProach　cal且s　f～）r　a　dif猛cult　to　Plan，　free－flowing　discuゴsion　that　is

　　　　　driven　by　student　ideas．　The　discussiop　is工ikely　to　take　interesting　but

　　　　　unpred量ctable　turns．　The　teacher　has　to　be　flexible，　and　prepared　for　any

　　　　　even‡uallty　in　the　discussion，（Grosse，1985，　p．5）

　　　　　　Rangan（1995）points　out　that　the　effrective　instructor　allows　students　to　learn

inductively．　The　instructor　has　to　allovv　the　student’　discussion　to　uricover　the　ffaulty　logic．

S／he　has　to　make　sure　that　many　differen．t　points　ofview　are　given　so　that　the　stUdents　will

see　for　themselves　which　ones　are　we皐k　and　why．‘「A　good　case　instructor　does　not

inteilectually　dominate　the　case　discussion．”（pp．2－3）

　　　　　　A　good　case　instructor　is　also　adept　at　asking　the　right　questions　at　the　right　time．

pi。trowski　says：

　　　　　　the　lnstn犯tor　should　develop　a　line　ofqμestloning　which　wllI　advance　group

　　　　　　thinking．　A　dozen　wel1－fセamed　questidns　which　will　produce　a　meaning釦1

　　　　　　interchange．。．are　worth　more　than　three　dozen　yes／no　questions　whioh

　　　　　provoke　no　thought，．　The　aim　ofthe　instructor　should　be　to　ask　questions

　　　　　whlch　allow　students　to　synthesize　infbrmatlon，　questiqns　which’reveal　the

　　　　　relevance　ofthe　discussion　that　has　gone　befbre，（P．236）

　　　　　　Grosse（王985）keeps　the　standards　quite　high　by　demanding　‘lhe　right　question　of　a

specific　student　at　the　apPropriate　time　to　maximize　learning　for　all．”（PP．4－5）Shap三ro

（1984）advises　both　teachers　and　students　to‘‘Str董ve　to　develop　the　ab三lity　to　ask‘the　r圭ght

questions’about　each　case”（p．2＞，　aIld　Hammond（1980）stresses　it　even　morel

　　　　　　Perhaps　the　most　important　b6nefit　ofusing　cases　is　that　they　heip　managers

　　　　　　learn　how　to　ask　the　right　questions，　An　able　business　leader　once

　　　　　　commented；‘Ninety　per　cent　of　the　task　of．a　top　manager　is　to　ask　usefUl

　　　　　　questions．　Answers　are　re工atively　easy　to　find，　but　asking　good　questions，　that

　　　　　　is　the　more　critical　skili．7（p．2）．
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Shapiro（1984），　an　expert丘om　the　Harvard　Business　School，　advises：‘‘Use　questions　to

manage　the　trade－off　between　depth　and　breadth，　and　to　heighten　conflict．”（p．3）Since　there

ls　never　enough　time　to　cover　everything　in　a　case，‘‘questions，　or　perhaps　a　statement　or　two，

can　be　used　to　provide　the　necessary　focus．”（p．4）He　suggests　that　the　case　instructo田se

vari。us　questi。ns　fbr　vari。us　purp。ses，

　　　　　　Some　might　be　to　a　panicular　student　to　encourage　development　ofa

　　　　　　particular　point　or　to　clarify　an　opinion　or　statement．　Others　might　be‘to　the

　　　　　　wall，　floor，　or　ceiling．’That　is．　they　are　gentle　nudges　to　the　discussion　and

　　　　　　are　addressed　to　no　Qne　in　particular．‘I　wonder　how　the　competition　wQuld

　　　　　　react，’is　an　exar血Ple．（P．4）

　　　　　　Agood　case　discussion　also　involves　a　high　degree　of　participation　f｝om，　as　many

students　as　possible．　In　order　to　fbster　high　participation　levgls，　Grosse（1985）tells　teachers：

　　　　　　to　promote　student　to　student　interaction，　rather　than　teacher　to　student

　　　　　　discussion．，．．The　teacher　can　ask　questions　which　are　derived　f士om　previous

　　　　　　student　comments　or　she　can　suggest　alternative　approaches　’to　problems．　She

　　　　　　might　also　hlghlight　neglected　infbrmation　and　its　possible　consequences．

　　　　　　Other　techniques　include　the　request　fbr　clarification　ofassumptions　or　fbr　a

　　　　　　summary　ofthe　discussヨon　at　arly　point　in　the　class．（p．6）

Einsiede1（1995）states　that軋it　is　important．　to　ensure　that　all　learners　have　equal

oPPortunity　fbr　participation，　Trainers　may　have　to　firld　ways　to　epcourage　timid　class

members　to　pa∫ticipate　more　actively，　while　supPressing　the　participation　oftheir

more　dominant　classmates．”Non－native　speakers　ofEnglish　in　particular　may　have

difflculty　participating‘‘because　they　are　not　familiar　with　the　sociolinguistic　rules

govern三ng　studentiteacher　and　student／student　interaction　in　that　situation．’，

（Westerfield，1990，　P．2）They　need　to　become　aware　of‘iturn－taking，　the　timing　of

responses，　the　．specific　gambits　used，　the‘devirsadvocate’ploy　ofthe　inslructor，　and

the　acceptability　efquestioning　or　disagreeing　with　hirn／her．”（P・2）

　　　　　　Not　only　must　the　case　instn」ctor　prepare　ahead　of　time　by　thoroughly

understand童ng　the　theory，　concepts　and　facts　involved　in　the　case，　but　s／he　shoロld　try

to　anticipate　the　discussion，‘‘．．．you　should　anticipate　the　key　learning　Points　that　are

likely　to　surface　at　diffrerent　stages　ofthe　case　study．　Plan　on　pausing　the　action　fbr　a

28



　　　　　　　　　　process　check　at　selected　points　during　the　session．”（Einsiede1（1995，　p．52）Grosse

　　　　　　　　　　（1985）advlses　the　instructor　to：

　　　　　　　　　　　　　　　try　to　predict　the　course　ofthe　discussion　and　prepare　fbr　possjble

　　　　　　　　　　　　　　　altemative　responses　by　the　students．・The　oplening　and　closin9　ofthe

　　　　　　　　　　　　　　　course　can　be　planned　by　considering　whether　to　ask　for　volunteerli　o’r

　　　　　　　　　　　　　　　select　lead　students　to　start　the　openillg　discussion　or　to　summarize　at

　　　　　　　　　　　　　　　the　end　ofclass．（P，6＞．

　　　　　　　　　　　　　　　D・囎th・c・・e　di・cussi・n・Rangan（1995）・ays　a杜enti。n・h。uld　b・p・id　t・抽。

　　　　　　　　　important　elements　ofthe　structure　ofthe　case　discussion．　Fifst，　there　ls　the　amount　oftime

　　　　　　　　　devoted　to　major　themes　and　clear　and　deliberate　transitionS　should　be　made　between　them．

　　　　　　　　　Secon｛圭・attention　needs　to　be　paid　to　the　verbal　and　visua正cues　ofthe　infbrmation　being

　　　　　　　　　brought　forward．　lt　is　important　to　wiite　usefU1　head量ngs　on　the　board　and　to　be　aware　of　their

　　　　　　　　　spatiat　arrangement（1｝．4）as　these　vi島ロal　cues　are　orucial　in　keeping　the　students　on　track　and

　　　　　　　　　硅ware　ofthe　poiPts　being　ralsed・He　points　out　that　lt　is　nbt　necessary　to　write　everything

　　　　　　　　　which　students　say　during　the　discussion，　but　more　importantly　to　get‘the　thematic　headings

　　　　　　　　　and・・b・t・ntiv・9t・ide・P・sts　tha圭・nable・th・・class・t・bulld　c。nsensus・・argu・it・m・・it・．・（P．4）

　　　　　　　’　　　　All　the　experts　agree　that　the　case三nstructor　has　to　be　good　at　listening．　In　fact，　Rangan

　　　　　　　　　says　it　is重he‘‘primary　job”of　the　case　instrロctoL　Shapiro（1984）翻tes：

　　　　　　　　　　　　　　　　　　If　student　ownership　ofthe　di呂cusslon　is　important，　the　role　ofthe

　　　　　　　　　　　　　　instructor　as　ijstener　is　perhaps　the　most　critical　element　in　establishing　that

　　　　　　　　　　　　　　owDershlp．　The　instructor　should　iimit　his　or　her　own　comment　during　the

　　　　　　　　　　　　　　discussion　and　should　be　sure　to　listen　hard　and　carefUlly　to　each　comment

　　　　　　　　　　　　　　Thl・enc・u・age・the　stud・nt・t・1i・t・n　t・ea・h。ther，　and・t・view　p・面p・ti・n

　　　　　　　　　　　　　　…eri・us・M。・t　imp・註ant・th・韮nstruct・・’s　listeni・g　est・bli・h・・th・prima・y・f

・　　　　　　　　students’comrnents　in　the　classroom，（p．4）

He　al・・蜘s・ut　th・imp・伽e。fli・t・ning　s・that　then　th・in・t・u・t。・卿・・vid…espect

and　protection　to　students　arid　their　comments”（p、4）as　this　will　make　them　feel　more

comf（）rtab丑e　in　particlpating　and　a三r三1｝g　their　thoughts．

　　　　　　By・ll・t・廊g　well　th・・a・e　in・t沁伽r　c鋤als・manage　c。nHi・t・ffe・tiv・1y．　F、，　fr。m

b・i・g・㈱thi・g　t。　be　aΨ。id・d，・。nfrict　in　th・di・cu・si・n　is・Xt・em・1y・se釧．　H・翻t，、、
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The　essenoe　of　case　discussion　is　the　airing　of　confllct　between　two　or　more

opposing　views．　The　best　discussions　include　opposingviews　which　are

supPortable　and　reasonable．　One　ofthe　instructor，s　tasks　is　td　clar董fソand

heighten　conflicts．　The　clarification　and　heightenlng　Provides　a　richness　and

excitement　to　the　discussion．　Students　should　be　e亘couraged　to　openly　and

honestly　conslder　difference　of　opinion・，’（P・4）

　　　　　　Keeping　in　inind　that　the　students　in　the】EP　come　f士om　cultures　which　tend　to　avoid

conflict　and　to　strive　towards　consensus　and　harmony，　this　elem夢nt　of　case　discussion　may

present　problerns　in　the］EP．　Thi＄　concern　vvill　be　dealt　with　in　the　next　section．

　　　　　　To　lead　an　effective　case　discussion，　it　is　iMportant　to　be　aware　of　the　pac¢　ofthe

discussion．‘‘A　reasonably　fast　pace　makes　the　class　more　enjoyable　and　gives　the

。PP・rtunity・f・・9・eat・・c・v・・ag・．”（Sh・pl・・，1984，　P・4）Pi。tr。wskl（1982）m・nti・n・th・t　th・

instructor　should　“sense　the　pace　ofthe　discussion　and　maintain　a　level　at　whiqh　everyone．　is

comprehending　but　no　one　is　bored．．．．The　instructor　must　learn　to　keep　out　ofthe　way　and

let　things　happen”（p．237）．　This　places　quite　a　burden　on　the　case　inst田ctor－s／he　must　be

skillfUl　enough　to　intervene　only　when　needed　and　to　lea（i　a　teacher－fronted　yet　student－

centered　discussion．

　　　　　　Shaplro　gives　detailed　advice　about　how　body　language　can　help　in　maintainin＄　a

good　pace．

　　　　　　It　helps　to　move　around　the　classrooiri　and　to　stand　at　diilferent　points．

　　　　　　Nonverba且gestures　can　also　help　to　manage　the　discussion．　They　can，　fbr

　　　　　　example，　encourage　the　shy，　hes三tant　student　or　discourage　the　student　who

　　　　　　shouts　out　comments　Without　bei㎎recognized　to　speak　The　teacher’s

　　　　　　physical　posit韮on　can　also　help　the　students　to　ta玉k　to　one　another・Stand董ngρn

　　　　　　the　side．or　back　of　the　classfoo皿so　that　other　stude皿ts　are　between　the

　　　　　　speaker　and　the　teacher　helps．students　talk　to　one　anothe；・・A　stronger　message

　　　　　　which　must　be　Used　very　select三vely．is　delivered　by　standing　behind　the

　　　　　　student　vvho　is　speaking．　When　the　stUdents　consistently　talk　to　one　another

　　　　　　rather　than　to　the　teacher，　they　tru王y　take　ownersh量p　ofthe　class・

　　　　　　（PP．4－5）

If　the　case　discussion　reaches　this　po三nt．　the　students　are　truly　teaching　each　other・
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4．2How　to　help　the　students

　　　　　　　Let　us　now　direct　our　attention　to　our　stUdサnts　and　consider　how　we　can　help　them　to

be　successfbi．　in　the　case　discussion．　Billmyer　and　Micheau’s　study（玉987）ofthe　discourse

strategies　used　in　the　case　study　calne　up　with　the　fbl16wing　skills　requlred　fbr　ef壬bctive

　partigipation　on　the　part　ofthe　student：a）preparation　ofthe　case，　b）clarity　and　conciseness

　of望anguage，　c）abi！ity　to　respond　ap．prepriately　to　a　var三ety　ofquestions　and　direct呈ves，　d）

　understand量ロg　and　abiding　by　the　rules　of自」rn　takiロ9．　Foreign　students　have　difficulty　in

㎞owing　how　and　when　to　bid　fbr　a　tL皿and　they‘‘ftequently　fa三1　to　respond　quickly　enough

　to　nominations．　insert　inapPropriateb1韮ong　intrasententional　pauses　or　take　inapPropriately

long　turns”（p．11）．　The　Ias£skill　lleeded　in　the　case　discussion．is：e）oooperative　solutlon

building．　This　means　Iistening　to　what　others　have　to　say　and　incoτporating　new　ideas　to

one，s　own　analysls　and　solution．（P　11）．

　　　　　　　Westerfield（1990）cltes　three　main　areas　where　non－nat三ve　speakers　of　English　may

face　difficulty　i　n　a｛ij　usting　to　the　case　study…tpproach．　A）They　haΨe　to　cope　with　language－

related　problems　a．nd　may　be　fセced　with　rather　demanding　reading，　writing，　speaking　and

listen量ng　tasks（p．1）；b）They　are廿nfhmlliar　with　the　class　fbrmat　a皿d　the　methodoloLgy）and

often　they　have　been　previously　trained　to　search　for　the　‘’right　answer”；and　c）They　also

lack　important　cultUral　background　knowledge　which　is　needed　for　the　understanding　of　the

case（P．3）．

　　　　　　The　teachers　who　lead　case－based　discussions　clearly　need　to　be　sensitive　to　the

dlfficulties　that　the　nonnative　speaker　f』ces．　Befbre　the　ease　discussion，　using　sheltered　and

guided　exercises　which　help　the　stUdent　to　bid　for　turns，　to　hold　the　floor　and　to　learn　　　　　，

apPropr董ate　iin」rn　taking　strategies　Wil韮no　doubt　be　lisefi」1．　RaisiIlg　awaren　ess　of芝he　cultural

schemata　related　to　cases　and　teaching　the　specific　vecabu　Iary　and　structures　’often　connected

with　the　cases　are　also　crucial．　Westerfield（1987）suggests　videotaping　students　or　v1ewing

videotaped　exampIes　of　case　discussions　as　a　way　to　help　them　be’coine　more　effective

p餓icipants．　Piotrowski（1982）also　suLggests　that　instructors　a（オaS　Ianguage　consultants　a皿d

gffer加rloring　sessi　ons　to　deal　with　langロage－related　problem　s（pp．233－4）．

　　　　　　One　usefUI　suggestion　contlibuted　by　Shap三ro（1984）is　to‘‘establish　an　explicノ’

sontraet　rvith　the　studen’s　by　showing．your　expectations　about　their　p　erforrnance　and　yours

事麟ヲ圭垂Ske　£ggrSe．”（p．2）Sinee　we　know　that　the　IEP　students　often祀tain　their’culture’s

ex委ectatlgk　gftke　teagh．　er’s　role．　it　may　be　ve】ry　u昼efU1　t　o　make　it　clear丘om　the　start　that　the



・fteacher・srole　is　that　of　a　discussion　or　explorat量on　guide，　rather　than　the　traditional

authority　figure　who　supplies　the　correct　a皿swers．”（Grosse，1985，　p．4）Accordin＄　to

Rodgers（1993）the　role　of　the　teacher‘‘requires　a　change　in　mid　set　from　a　more　traditional

teacher＿centered　apProach　to　the　ro豆e　of　actiΨator　a皿d　resource　person・”〈P・7）shapiro（1984）

is　strong　ab　out皿aking　sure　‘fthe　students　accept　and　rnaintain　ownership　of　the　discussion．”

（P，3）There　is　always　the　tendency　of　stUdents　f｝om　no　matter　what　their　cultUre　to　t「y　to

give　the　answers　that　the　teacher　believes　in．　In　the　case－based　discussiong　it　is　eXtremely

important　that　the　instructomot　give　his／her’opinion　either　exp！icitly　or　implicitly．‘‘Avoid

rnaking　a　cho至ce　ab6ut　the　case　decision　but　fbrce　each　student　to　do　so・It　is　useftll　to　state　in

the　course　introduction　that‘the　only　person　who　doesn’t　need　to　make　a　decision　about　the

oase　is　me，　the　instructor．’”（p．3）The　explicit　contract　Wi11　remind　students　that　they　should

be　operating　in　a　different　mode　than　the　one　they　are　normally　used　to・

　　　　　　Fina玉ly，　it　would　be　usefUl　to　give　Shapire’s（1984）sound　adv三ce　to　the　students：

‘‘she　case　method　is　demanding　of　both　teachers　and　students．　Participants　who　get　actively

involved　in　each　case　analysis　and　discussion，　and　who　attempt　to　generalize　the董r　，lea皿ing

across　cases，　gain　the　most　f㌃om　the　process，”（P、2）Though　there　is　still　more　advice　fセom

the　exp　erts　to　report，　what　we　have　so　far　provides　a　sub　stantial　basis　f士om　which　to　draw

Iessons　which　can　help　us　in　the　fhture．

5．Recommendatio皿S

5．l　Macro－level　recommendations　forLthe．case－base己d三scussiOn

　　　　In　malcing　changes　to　the　case－based　discussion　it　is　necessary　to　address　concerns　beth

at　the　macro　and　the　micto　levels，　This　discussion　will　begin　with　the　more　genera1　changes，

placing　those　considered　more　pressing　first，　and　move　to　more　specifsc　details・　which　may

or　may　not　be　incorporated　in　the　next　summer　session

　　　　The　problem　oftime　definitely　needs　to　be’addressed．　The　time　allotted　fbr　the　case－

based　discussion　was　simply　not　suf猛cient．　Students　and　teachers　had　to　pack　too　much　into

a　limited　time　f士aMe，　and　much　of　the　material　which　shouid　have　been　covered　was　simply

not　covered．　For　the　fUtUre，　either　the　amount　oftime　devQted　to　the　case－based　discussiQn

needs　to　be　increased　or　the　number　ofcases　has　to　decrease．　There　is　always　the　possibility

of　u自ing　a　new　case－・perhap　s　only　one　case　and　one　which　is　more　realistic　and　interesting
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　　　　to　the　students．工f　it　is　a’complex　case，　more　time　can　be　spent　working　through　the　case　such

　　　　that　stUdents　can　gain　a　better　understanding　ofw車at　is　involved　in　a　case　study．

・　　　One　note　of　caution．needs　to　be　made．　The　deCision　as．to　which　case　or　cases　to　use　is

　　　　an　eXtremely　importan‡　one，　and　thus　time　constraints　should　not　be　the　main　factor　in　oase

　　　　selection．　The　overall　goals　and　obj　ectives　should　be　the　decisive　factor、　For　example，　ifthe’

’P・i・rity・i・t・・xp・se　students　t・ca・e・tudy，　th・・ug9・・ti。n・b。ve　ab・ut・ne　ca・e　m・y　b・in

　　　　order．　However，　ifthe　target　is　to　provide　experience　in　communication　strategies　in　the　ease

　　　　study丘amewqrk，．　the　series　of　gradually　more　difficult　cases　may　have　its　merits，

　　　　　　　　　　As　mentioned　in　the　critique，　the．goals，　objectives　and　expeCted　behaviors　of　students

　　　　and　teachers　should　have　been　made　more　explicit，　Perhaps　it　is　because　the　macro－leveI

　　　　goals　were　．not　spelled　out　even　though　the　lower　level　eourse　obj　ectives　had　been　presented．

　　　　Merseth’s　interesting　paper（1992）may　help　in　this　regard．　The　paper　explained・　why　the　case

　　　　method　worked　very　well　in　business　schbols　but　was　not　successfUI　in　teacher　education，

　　　　a皿dthe　author’s　point　was　that　the　conceptua］orientqtion　ofthe　program　had　not　been

　　　　clarifi・d．　ln・any・typ・・fp・・9tam。n・・lhi…nceptual。ri・nt飢i・n　is・peci個th・n　thi・will

　　　　decide　the　best　match　oftypes　of　cases　and　their　purposes．　Merseth　outlines　three　conceptUal

　　　　orientations　for　teacher　education　programs　which　use　cases：玉）to　teach　students　the　skills

　　　　of　a血alysis，　decis董on　making　and　problem　solving　us三ng　an　1nductive　process；2）to　us’e　cases

　　　　as　specific　examples　of　established　theories；and　3）to　use　cases　written　fbr　personal　study

　　　　and　selfreflection　where　‘the　teacher－learner　is　at　the　center　ofthe　educational　process．”（p．

　　　　246）A　parallel　lesson　can　b夢　drawn　here：We　need　to　clearly　de伽e　the　conceptual

　　　　orientation　fbr　the　Oral　Communications　course　first　a且d　then　make　the　decisions　ab，oUt　the

　　　　case　and　its　presentation．

　　　　　　　　Another　area　of　concern　was　the　lack　of　uniformity　in　the　presentati　on　ofthe　unit　as

　　　　well　as　the　probability　that　key　concepts　were．not　completely　understood　by　both　in’structors

　　　　and　students，　At　the’program　level　it　is　pρssible　to　place　a　priority　on　hiring　faculty　with

　　　　demonstrated　experience　with　the　case’stUdy　approach　and　with　intercultural　sensitivity．

　　　Keeping　in　mind　that　case　instructors　need　to　have　highly　developed　facilitating　skills，　it　is

　　　perhaps　beSt　to　revi　se　our　hiring　guidelines　and　not　expect　that　a　brief　orientation　and　．＄ome

　　　written　guidelines　w三ll　ensure　that　the　case－based　discussion　will　be　effective．
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5．2Micro－1evel　recommendations

　　　　Based　on　a琵w　writteB㎝己。ral，　co㎜鱗丘。m．　stude【鋤o此the　case－ba5ed

discussion　unit，　it　apPeared　that　＄ome　enjoyed　the　cases　and　were　able　to　pal七cipate　actively・

The　written　case　su皿maries　asslgned　at　the　end　indicated　that　indeed　some　had　understood

the　overall　purpose　quite　wel1，－while　others　were　not　very　clear　and　were　unable　to　suもmit　a

・ea・。nabl・・umm・ry．　ln・・甘。・pect，　th・・e　a・e　n。w　a　numb…f・pecifi・area・whl・b　can　b・　　・

improved．

　　　　a＞The　first　two　cases　had　rnany　supporting　exercises　to　take　student　s　through　the　case・

and　although　they　were　helpfbl　fbr　b　oth　students　and　teachers，　they　looked　fike　the　usu，al　EFL

Iesson，．thus　eliciting　the　usual　patterns　ofbehavior　eXpected　in　an　EFL　class．1　would　suggest

transfb㎜ing　these　exercises　into　more　authentic　rea1－life　materials．　For　example，　fbr　the　first

case　rather　than　giving　students　a　copy　of　a　chapter　taken　f士om　an　ESL　book，　instead

presenting　them　with　actual　Jetters　wri廿en　by　the　two　main　characters　and　playing　the　role　of

their　supβrvisor　who　is　in　a　dilemlna　because　two　ofthe　best　employees　are　having　severe

difficulties　working　together．　The　preview　section　or　the　exerCises　providing．language

supPort　and　cross　cultural　co血cepts　Iユeed　not　be　presented　as　part　of　a　textbook　chapter・．but

can　be　de王ivered　more　directly，　say　fbr　example，　by　the　teacher　playing　the　role　of　a

consultant　to　the　oompany．　　　　　　　　　　－

　　　　　　As　mentioned　ln　the　critique，・the　cases　which　Were　used　belonged　tq　the　pag¢s　ofthe

textbook　a皿d　did　not　engage　the　students　emotional董y，　An　attempt　should　be　made　to　make

the　materials　more　stimulating　and　realistic　and　rnore　typical　ofarea1－life　．case　study・As

Piotrowski（1982）writes‘‘A　first　requirement　i　s　that　the　material．be　of　interest　to　the　students

because　their　cooperation　is　required”（P．2輩D．

　　　　b）After　the　macro　level　conceptual　orientation　has　been　articulated，　it　is　still耳ecessary

to　make　sure　that　the　goals，　objectives　and　expected　behaviors　be　clearly　laid　out　f（〕r　both

students　and　teachers．　The　materials　fbr　both　teachers　and　students　need　to　be　supPlemepted

and　need　to　be　constantly　highl壼ghted　during　the　course．　Shapiro’s　suggestlon　of　an　explicit

contraCt　between　teachers・and　students　should　deftnitely　be　incorPora丈ed．　As　Rodgefs（1993）

emphasized：‘ithe　introduction　phase．　step　one，　is　very　important　as　any　misunderstanding　of

the　goai　ofthe　case　or　the　various　groups，　role　can　lead　to　disastef’（P・6）・Since　students　are

being　expected　to　demonstrate　behavioral　patterns　which　are　not　typioal　ofthe　usual

academic　classroom　and　not　typical　in　their　part董cular　cultu［res，．the　need　to　make　the　studenLts
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　understand　that　the　teacher／student　roles　are　qualitatLively　different　during　th呈s　particular

　component　6annot　be　emphasized　enough．

　　　　　c）Students　are　facing　a　number　ofchallenges　when　trying　to　be　successful　in　the　case－

based　dlscussion，　They　are　dealing　with　tremendous　langロage－related　demands．．with

underlying　cross　cultural　demands　a’nd　with　the　dernands　ofperformance　pebuliar　to　the　case

study　ap⇒foach．　Considering、this　heavy　burden，　it　is　important　to　provide　support　which　will

help　the　student　cope．　First，　sensitivity　on　the　part　ofinstructors　is　necessaty．　Next　awareness

on　the　part　ofthe　stUdents　is　in　order，　and　finally　actual　exercises　dllring　class　to　help　them

　practice　the　expected　behav三〇rs　are　essentia1．

　　　　　Some　ofthe　suggestions　given　in　the　previous　section　shou亙d　be　considered．

Westerfi　el　d’s　concrete　suggestion　about　the　use　of　videotapes　to　raise　awareness　about

effective　discourse　strategies　along　with　actua1　practice　can　be　qμite　valuable．　Piotrowski，s

　suggestion　ofthe　instructor　playing　the　role　of　language　consultant　and　offering　tutoring

sessions　or　conferences　outside　of¢lass　could　be　effective　as　well．　Classroom　exercises

fbcused　upon　tum－taking，　grabbing　and　holding　the　fioor，　interrupting，　agreeing　and

dlsagreeing　etc．　should　be　developed．　Raising　awareness　ofthe　neces’sity　ofconflict　during　a

good　case－based　discuss三〇n　should　be　included　since，　as　pointed　out　earlier，　student　preferred

interactional　styles　are　likely　to　be　weighted　towards　the　opposite－the　avoidance　of　conflict．

Addressing　these　needs　generally　makes　・for　stimulating　classes　for　students　and　teachers

alike．

　　　　d）In　retrospe（；t，　not　enough　emphasis　was　given　to　group　brainsto㎜ing，　group

discussion，　role　plays　and　the　writing　of　action　plans．　All　ofthese　need　to　be　systematically

included至n　the　lesson　plans．　Engaging　students　in　solving　real－1　ife　problems　is　a　prereqりisite

to　a　good　case　study．　Each　ofthese　elements－－group　dynamics，　role　plays　and　s1mulations

and　writing－can　be　ef色ctive　tools　to　involve　students．　Demanding　written　comments，

summaries　and　recommendatlons　from　students　can　also　help　the　instructor　monitor　the

progress　ofthe　lesson．　It　is　indeed　probable　that‘℃nless　a　wT孟tten　component量s　reqロ三red，　the

students　ofヒen　skirn　the　cases　and　reach　quick，　shallowjudgmentsr”（SiciHano，1997，

PP・210－11）　Student　writing　can　help　reinfbrce　the　positive　behaviors　expected　in　the　case－

based　discussion．　Students　wm　most　likely　benefit　by　being　forced　to　articulate　their

opinions，　ensuring　that　they　wilI　be　well　prepared　and　confident　before　going　into　the　whole

group　d董scussion．



　　　　　　There　are　clearly　many　positive　changes　which　can　be　implemented，　however，　it　is

important　to　keep　a　realistic　perspective．　Since　the　time　constraint　was　at　the　top　of　the

problem　list，　it　may　not　be　feasible　to　make　all　the　changes　suggested．　It　should　be　kept　in

mind　that　the　case－based　discussion　unit　is　only　one　ofthe　many　components　in　the　Oral

Communications　course　a皿d　there　are　considerable　demands　f｝om　other　quarters，　As　much　as

possible，　then，　the　lessons　which　can　be　linked　with　the　other　components　should　be

delineated　as．this　can　maximize　overall　learning、

　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　6＿CQ皿dロsion

　　　　　　The　purpose　ofth三s　paper　was　to　present　and　critically　evaluate　the　case一わased

discUssion　component　ofthe　Oral　Communications　course　in　the　lntensive　English　Prog　am

at　Intemational　University　of　Japan．　In　order　to　make　infbrmed　recommendations，　lt　was

necessary　to　go　to　other　sources　of　information，　particularly　drawing丘orn　those　who　use　the

case　study　approach　in　the　language　classroom，　and　ai　so　including　a　few　experts丘om　the

Harvard　Business　S　chooi．　Much　has　been　written　about　the　advantages　of　the　case　study

approac玩　but　little　has　been　written　about　how　to　deal　with　the　real－life　difftculties　the　case

instructor　will　encounter　in　the　classroom．　The　particular　problems　faced　by　students　vvho　are

non－native　speakers　ofEnglish　from　cultUres　which　have　dif壬brent　expectations　of　teacher

and　student　perforrnance　presents　particular　challenges．

　　　　　　It　is　hoped　that　thiS　paper　will　provide　a　sound　basis　upon　which　to　make　changes　to

the　existing　course，　The　extensive　presentation　of　the　work　of　praotitioners｛n　the　field　was

deliberate－hopefUlly　it　will　provide　a　sound　frameWork　from　which　instructors　both　for　the

IEP　program　and　for　other　prograrn　s　can　make　i　nformed　decisions　in　course　and　program

design．

　　　　　　One　thing　is　very　clear．　The　success　ofthe　case　study　indeed　depends　quite　heavi玉y　on

the　instmctor．　The　instructor　has　the　responsibillty　of　selecting　the　case，　making　sure　the

goals　a皿d　objectives　are　clearly　1aid　out，　of　Ieading、　a　discussion　which　is　student－centered，

provocative　and　intense，　and　in　the　final　analysis　of　a1ticulating　what　has　been　learned．

Though　reading　abOut　case　studies　is　valuab圭e，　it　is　neoessary　to　develop　the　sk量11s　throu呂h

experience，　Andrews（1953）of　the」Harvard　Busine∬．Reりiew　said　that　it　depends　more　oll

skill　than　on　knowledge（P．48），　and　Shapiro（1984）ef　the　Harvard　Business　School　adds：

‘‘aecau　se　case　teaching　is　very　much　a　miXture　of　art　and　skill，　much　of　the　case　teacher’s
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development　is　through　tr｛al　and　error，　experience，　and　a　realistic　review　of　past　experience．”

（p．1）He　ls士ealistic　when　he　writes：‘‘There　is　no　single　approach　to　case　teaching．　Instead，

there　are　a　wide　variety　ofapproaches　which　work　fOr　different　people　in　different　situations．

．．．Do　not　strive　or　expect　to　simulate　another　teacher’s　style　or　approach，　You　should，

instead　develop　a　style　that　i5　comfbrtable　fbr　you．”　He　adds　encouragement　to　all　ofus：

‘‘

`lmost　anyone　can　become　an　effective　case　teacher　with　enough　devotion，　concentration，

and　hard　work．”（p．1）Though　it　is　a　heavy　responsib三1ity，　it　aIso　offers　tremendOus

opportullities　to　improve　one’s　teaching　skills．

　　　　　　Case　studies　cannot　always　deliver　all　the　positiΨe　outcomes玉isted五n　section　1．1．　It　is

important　to　keep　in　perspectiVe　the　reasons　fbr　usingthe　case　stロdy．　Shapiro（1984）1eaves

us　with　th　e　fin　ai　word　of　advi　ce：°‘．＿ttse　case　discti∬’on　to　accompl’sh’wha’they　can　do

bettet　t加n　other　pedogogieal栩ethods．”（p．2）It　is　easy　to　become　enthusiastig　about　the

use　ofcases　ln　the　language　classroom，　so　it　is　wise　to　always　temper　our　decisions　about　its

appエicability　keeping　foremost　in　our　minds　the　goals　and　objectives　of　our　part三cular

students　and　programs．

　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　Notes

’The　author　vvishes　to　acknosvl　edge　and　thank　Barbara　Gottschalk　and　Mayurnj　Kazama，　w血o　were　e｝血emely

help瓢託n　providi皿g　her　access　to　many　of　the　anicles　used　i皿lhis　paper，　and　to　Michael　Mo嘱m　who　provided

edito「ial　comme皿ts．
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